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Céad Míle Fáilte 
 
We are delighted to welcome you to Limerick for the 17th annual Irish Primary Physical 
Education Association (IPPEA) conference. The theme for this year’s conference is 
“Meeting the needs of all learners”. The practical workshops will have a strong emphasis 
on highlighting how differentiation can support pupil learning. The PE strands offer 
significant opportunities to promote learning for all children. Workshops will look at 
how to integrate PE and STEM, develop teamwork and communication through circus 
skills and Outdoor and Adventure activities. You’ll also explore a variety of inclusion 
strategies, the use of ICT to assess PE and much more.  
 
The workshops should encourage and support you to explore how you can provide 
meaningful and high-quality PE. We hope that you will come away from the day with a 
better knowledge of how to adapt your lessons to cater for all the children you work 
with.  
 
A special word of thanks must go to the members of the IPPEA executive committee. 
Today’s conference would not be possible without the extraordinary efforts of our 
committee of volunteers. Throughout the year they engage in numerous tasks to help 
promote and support teachers in their delivery of physical education. It is an honour for 
us to work alongside people who relentlessly seek to improve physical education in our 
schools. Thank you for your support of primary physical education.  
 

Liam Clohessy and Ciarán Brennan 
 

Co-Chair, Irish Primary Physical Education Association 
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Teaching circus skills for PE using self-paced 
progressions 
 
Presenter’s name(s): Liam Clohessy 
School or Organisation: Co-chairperson IPPEA and Bunscoil Rinn an Chabhlaigh 
 

Circus skills are a set of activities which can be included in PE to promote fun, teamwork and 
physical skills such as co-ordination and balance.  They have become a popular inclusion in 
PE curricula in a wide variety of countries around the world.  The novel and varied content 
provided by circus themed activities such as juggling, plate spinning, diablo and balancing 
has a wide ranging appeal.  As circus skills will likely be new to all participants, it also 
provides equal opportunities for success and avoids negative preconceptions which can be 
associated with traditional PE activities by some children.   
 

Self-paced progressions  
As with other areas of PE it is not necessary to have mastered the circus skill of focus 
yourself before introducing it to children.  A self-paced progression approach is utilized to 
provide children with autonomy to work at a level appropriate to their stage of 
development.  This approach can help meet the needs of all learners by ensuring an 
appropriate level of challenge and progression.  Within this approach all pupils can perceive 
themselves as being successful, as success is defined as improvement and effort through a 
variety of progressions set by the teacher.  Accordingly assessment is in-built and teacher 
(and pupils) can provide guidance and support to each other to ensure an appropriate rate 
of progression.  Three sample ways to structure self-paced progressions in your class 
include: 

1. Verbal instruction and demonstration from the teacher or proficient student 
The teacher may gather the pupils together at various points throughout the lesson and 
verbally explain and demonstrate relevant progressions within the chosen activity.  The 
teacher may also gather smaller groups of pupils at similar developmental stage at different 
points during the lesson as a result of a faster/slower progression rate becoming evident. 

2. Use of images/accompanying text descriptions 
The teacher may create poster with an image of the progression along with a written 
description. 

3. Use of video and animation e.g. gifs and QR codes 
• The teacher may use a video or animation showing the pupils the various progressions 

within the skill.  There are many ready made available on youtube such as 
https://physedreview.weebly.com/the-super-seven.html .  The teacher or pupils could 
also make their own progression video challenges.   

• Gifs are also extremely helpful when using a self-paced progression approach.  Gifs are a 
short video clip typically 6 seconds or less that is repeated constantly.  Gifs can be 



 

 

extremely useful in PE as they provide a repeated visual to pupils of the skill being 
developed.  By using Gifs pupils are provided with more autonomy as there Is limited 
teacher instruction required. Excellent banks of ready made gifs across a wide variety of 
PE activities are available at the following links:  
https://www.cbhpe.org/gif-collection  
http://www.missphysicaleducation.com/gifs-in-physed.html  

• QR codes can also be helpful to provide direction to pupils when using self-guided 
progressions.  Pupils use a device to scan a code printed on a page/poster.  Upon 
scanning the code the pupils will be brought to a video/gif (set by the teacher in 
advance) of their next progression/activity.  These QR codes can add an element of 
surprise and intrigue to the progression as well as reducing distraction for pupils as they 
can only view the progression relevant to themselves. 

 

Other considerations when using self-paced progressions 
• It is Important that skills developed are used in fun games, activities or a 

performance to avoid boredom and provide context for the learning. 
• Avoid comparison of progression stage between children.  Encourage the pupils to 

focus on how much they have improved rather than what level they are at in 
comparison to peers.  

• Some pupils may progress too quickly or slowly through the self-paced progressions.  
The teacher may need to provide guidance to pupils or a peer assessment system 
may be useful.  For example, completing the skill three times before showing a friend 
who has to give a thumbs up before you can move onto the next progression or 
level. 
 

Juggling scarves  

Juggling scarves are used in the introductory stages of juggling.  These scarves fall slower 
than balls and allow more time for novices to develop their skills.  Plastic bags or ordinary 
scarves can also be used before progression to juggling balls with scarves attached and 
finally full juggling balls. 

Super 7 scarf challenge 

The super 7 scarf challenge is a set of 7 fun progressions that can be used when introducing 
the use of scarves. 

1. With two scarves toss both scarves across body at same time, 2. With two scarves toss 
one scarf across body, then the other then catch.  Toss, toss, catch, catch, 3. With two 
scarves, Toss one behind, toss one in front, then catch, 4. Toss both at same time, turn 
around, then catch, 5. Toss one, turn around, catch, toss the other, turn around, catch, 
6. Place both scarves together, blow into air, catch one scarf in each hand, 7, Use one 
hand to juggle both scarves  

https://physedreview.weebly.com/the-super-seven.html  



 

 

Juggling progressions 

• Introduce participants to the spider throw and the cascade model of juggling.  This 
involves holding the scarf with the palm facing downwards and fingers dangling like a 
spider holding the scarf.  The scarf should be thrown upwards across the body 
aiming for it to be above your opposite shoulder upon release.  The scarf is then 
caught as it falls by the opposite hand.   

• Practice the spider throw with one scarf first before progressing to two scarves.  This 
involves throwing right, throw left, catch, catch.   

• After mastering two scarves to build towards introducing a third.  To juggle with 
three scarves you will need to start with 2 scarves in one hand (usually the dominant 
hand).  If you are right handed the sequence of throwing will be right, left, right 

https://www.youtube.com/watch?v=4aHcmUAWo7I  

Juggling activities  

• Juggle circle: All participants start in a circle holding a scarf.  Each person uses the 
spider throw to pass their scarf onto the person next to them.  In turn they catch the 
scarf that was passed from person standing on the other side of them. 

• Juggle relay: 4-5 participants stand in a line holding a scarf.  Each participant spider 
throws in the same direction (e.g to the right).  Each person then catches scarf throw 
from their left.  The person at the start of line must run to the end of the line to try 
and catch last scarf before it touches the ground. 

Spinning plates 

Spinning plates with accompanying balance sticks can be purchased from a variety of 
equipment suppliers.  A variety of progressions and activities are outlined below:  

Introducing the plate spinning 

https://www.youtube.com/watch?v=YdEd3-Yq_hc  

• Hold the stick around half way.  Place plate on top and using an octopus grip spin 
before lifting hand straight up 

Moving with the spinning plate 

• Try passing stick under your leg from one hand to the other  

• Try moving it around your back from hand to hand 



 

 

• Team relay spinning plate and walking out and back around cone.  Can only walk/run 
when plate is spinning 

• Team in lines the length of the hall.  Each person has a stick and plate and 
continuously spins their plate staying in one position.  Starting at one side of the hall 
one pupil weaves in and out in a zig pathway between their teammate making it to 
the other end of the hall and back around to their position.  Each member of the 
team completes the activity in turn. 

Transferring the spinning plate 

• Replace stick with your finger to make a flying saucer 

• Try and return flying saucer to your stick before it stops 

• With a partner try and pass your spinning plate to their stick/finger 

Moving and transferring the spinning plate relays 

• Team line up at one side of the hall.  Each person has a stick.  The person at the front 
has a stick and plate.  The first person starts the plate spinning and transfers their 
spinning plate to the stick of the person next to them.  After the plate is successfully 
transferred the first person runs to the end of the line and relay is continued until 
the team reaches the end of the hall or a designated point. 

Throwing the plate 

• While the plate is spinning throw it up in the air using your stick.  Try and catch the 
plate on your stick so that it continues to spin.  Emphasise the importance of 
dropping down your hand and bending knees to soften impact 

• In pairs with a stick each and 1 spinning plate.  Try and throw a spinning plate over 
and back  

• In pairs with a stick and spinning plate each.  At the same time try to throw your 
plate to your partner and catch the plate throw to you. 

Starting a spin using the stick 

• See: http://www.jugglingworld.biz/tricks/prop-manipulation-tricks/spinning-plate-
tricks/  

Useful resources  

Several ideas and activities adapted from Playing for life circus skills resource: 
https://www.clearinghouseforsport.gov.au/__data/assets/pdf_file/0004/621805/33297_Co
mpBk_Circus_final_ART.pdf  



 

 

 
Scaffolding learning and creativity in dance 
Presenter’s name:  
Clodagh Ryan  
 
School or Organisation:  
International School of Paris – Primary  
 
Detailed notes for workshop delegates and proceedings:  
 

 
 

Soft start 
Invite the students to engage in the first task.  Student deserve to be invited into learning, not 
forced into it. 
 
Amoeba Dance.    
 
Designed based on the 
amoeba tag idea, 
students choose a move 
to be ‘their’ dance move.  
When they have prepared 
their dance move, they 
find a partner.  Each 
partner teaches each 
other their dance.  Then 
find another partnership 
to make a 4 move dance.  
 
Differentiation Method: 
Flexible-pace 
 
Next level:  Groups of four 
split into 2 groups of 2 
and merge with another 2 
to make a new four with 
an 8 move dance.  

 

 
Music - Who’s this: 
https://www.youtube.com/watch?v=4rV77cR0frY 
 



 

 

 
Warm-up blocks  
Breaking down difficult 
moves into manageable 
steps.  Using simple 
vocabulary to count 
sequence.   
 
Differentiation Method: 
Verbal Support 
 

 

 
Music - No roots: 
https://www.youtube.com/watch?v=PUdyuKaGQd4 
 

Dance jigsaw 
Create a vocabulary of 
moves from your 
experience and your 
students.  The bank of 
moves helps guide the 
students in developing 
skills whilst also allowing 
for creativity and 
differentiation. 
 
Differentiation Method: 
Collaborative Learning 

 

 
 
Music – Levels 
https://www.youtube.com/watch?v=_ovdm2yX4MA 

Snake cycle  
Use this simple board 
game to aid the students 
in track through a creative 
cycle when developing 
their dances.  Older 
students can write notes 
on their process, younger 
students colour steps or 
move the token. 

 

 

 
Feedback  
Keep feedback simple.   
Use this simple T.A.G. tool 
to structure the peer 
feedback or self -analysis. 
 
Differentiation Method: 
Ongoing assessment & 
Feedback 

 

 
 

Tell – Ask - Give 



 

 

Making thinking visible    
Adapted from the original 
Project Zero thinking 
routine, the dance 
umbrella helps students 
bring depth to their 
creative design in dance. 
 

 

 
 

 
Music - Orinoco flow: 
https://www.youtube.com/watch?v=BKl0MqESkQw 
 

Differentiation Method:  Variable Outcomes 
For the final performance, each group decides on their outcome:  
Media or Public Performance. 
 
Reference Links: 
 
Soft starts:   
https://smallsteps.blog/2017/08/10/more-on-soft-starts/ 
Amoeba tag: 
https://www.thepeshed.com/tag-games 
Thinking routines:  
http://www.pz.harvard.edu/thinking-routines 
Feedback:  
https://www.edutopia.org/sites/default/files/2019-02/TAG-Feedback-Printout.pdf 
https://www.edutopia.org/video/60-second-strategy-tag-feedback 
Differentiation Methods: 
https://resourced.prometheanworld.com/differentiation-classroom-7-methods-
differentiation/ 
 

                                               LINK TO WORKSHOP SLIDES & Resources         

                                                                       



 

 

 
European School Sports Day (ESSD) 

 
Presenter’s names: Peter Lavin & Ciara Blennerhassett 
 
School or Organisation: Manister NS, Limerick & Burrow School, Dublin 13 & IPPEA 
 

SEPTEMBER 25TH, 2020 

European School Sport Day (ESSD) is a pan-European initiative with the main goal to 
promote physical activity on international level and involve as many children, young people, 
schools and organisations as possible. 

Last year over 3,000,000 pupils took part across 9000 schools. Participate with your class or 
school by completing 120 minutes of any type of physical activity on the day.  

The following games are a selection of games which can be used as a sports day or for 
European School Sports Day on 25th September 2020; 

Froggy finds a pond: (5 Beanbags, 5 hoops) 

Give each student 5 bean bags. Each bean bag represents a frog. Each hoop represents a lily 
pad. How many frogs can each student throw into the lily pads? Each lily pad can be worth a 
different total e.g. nearest one is worth 5 points and furthest away is worth 25 points.  

Balloon between the Knees Race: 

Give each student an inflated balloon so it fits comfortably between the knees of each child. 
Run, hop or walk to the finishing line. If balloon pops out, they go back to the start.  

Paired Balloon Races: 

Balloon between the Shoulders Race: Children put inflated balloon between shoulders and 
move to the finishing line. 

Balloon between the Forehead Race: Children put inflated balloon between foreheads and 
move either sideways or backwards to the line. 



 

 

Hug the Balloon Friend Relay: Place the balloon between the pairs stomachs and children 
hug each other and move sideways to finishing line. 

Each balloon race can be done as a straight-line race or around cones depending on the age 
of the children. 

Tangram Race: (Tangrams, Cones) 

Set up square area using cones and put different coloured tangram pieces in the square. 
Teams line up outside square. Each person on the team collects one tangram piece and 
when all pieces are gathered, children try to make the perfect square with all the tangram 
pieces, after been shown the picture of a perfect square beforehand. 

Bus Stop Relay 

In teams of five or six and can be run as a standard relay or an obstacle course, teams have 
to race from a starting point to an end point and fill in a category on the bus stop form( A4 
sheet with a number of categories to fill in) The first team to have all their categories filled 
in is the winner. The categories will all start with the same letter or pick one category with 
different letters. 

Hula hut: (six same sized hula hoops)  

Each group gets 6 hula hoops and is shown how to build a hula hut. They must then create 
their own, placing one on the ground (foundation). Place two hoops on the inside edge of 
this base hoop, but on opposite sides of each other. Lean them together at 45 ° angles. 
Place two more hoops on the opposite sides and lean them over the first pair. The 6th hoop 
(roof) is put on top, over the others to hold them in place.  

The challenge is for each child to get through the structure from one side to the other 
without knocking it down. Each should try to find a unique route.  

Wacky Waiter Race (a starting line, a designated turnaround point, and two teams (with at 
least two players per team) along with, a large plastic dinner plate and a Ping-Pong ball for 
each team. 
The first runner on each team places the Ping-Pong ball on top of the plastic dinner plate. 
Holding the plate waiter-style (one hand underneath the tray; younger racers can use two 
hands), the player carries it to the turnaround point and back to tag the next teammate, 
who does the same. If a player drops the ball, she picks it up, puts it back on the plate, and 
resumes. The first team to finish wins. 

Blindfold Fun: (Shirt with lots clothes pegs/hangers stuck on in different places, cones, 
blindfold) 



 

 

Children in pairs.  Partners surrounding the outside of a circle made of cones, Pupil or 
teacher wearing the clothes peg shirt in the centre blindfolded. Buckets/cone behind each 
set of partners. 

The teacher is in the middle of the boundary rope with the clothes peg shirt and blindfold 
on. They may not leave the circle.  On signal the players (1st partner) attempt to go into the 
circle and “steal a clothespin and bring it back to their partner and place it in their area. Now 
the other partner goes in and repeats the process.  If a player is tapped by the blindfolded 
person they must go back to their place and start again.  Partners work together to try and 
get as many clothes pegs as possible without being tagged. 

RULES: ONLY ONE CLOTHES PEG CAN BE TAKEN FROM THE SHIRT AT A TIME 

Balloon pop relay: (Hoops, Cones, Balloons) 

Children divided up into relay teams. Two children start off with a hop and balloon between 
them. Both children hold one end of the hoop with one hand and the free hand is used to 
push the balloon through the hoop forward and back ten times. Once they have done this, 
they race to a cone ten metres away, whilst holding the balloon and hoop, go around the 
cone and race back to give the balloon and hoop to the next pair on their team. First team 
with all players having completed the race, is the winning team. (Might sound a little 
complicated but not) 

Roll or throw for dough: (Monopoly money, and hula hoops) 

Children divided up into teams of four or five, each team with a hoop. Monopoly money 
spread out in front of them at a certain distance. First person in each team rolls (or throws) 
the hoop out towards the money and wherever the hoop lands, if there is money in the 
hoop, collects the money and brings it back to their team. Next person then goes, etc. Team 
with the most money collected after a certain time or the end of the team wins the dough! 

Balloon battle relay: 

Children divided into teams of two, three, four or five. Each team has one balloon (or two) 
between them and has one foot in the hoop. The team must keep the balloon in the air 
whilst having one foot in the hoop to drag it along and the other foot out of the hoop. Relay 
distance can be set up as a 10 to 15 metre race forward or forward and back around a cone. 

 

OTHER SUGGESTED GAMES/ ACTIVITIES FOR SPORTS DAY OR ESSD 

Tennis Ball Balance:(Tennis Racquets and Tennis Balls) 

Children balance a ball on a tennis racquet and run to/ around cones and back. 

Hoop Play: (Hoops) 



 

 

Teams form a line or circle holding hands together. Hoop starts on the arm on one child and 
must pass through all the team to the last person. First team to do it wins. Can also be done 
as a relay i.e. pass it all the way to the end person and then back to the start person. 

Saucers and Domes: (Cones) 

Set up square full of saucers (upturned cones). Children to be on outside of square. On 
whistle children have a certain number of seconds to see how many domes they can make. 
(e.g. 30 seconds) 

Keep it Up: (Balloons, Cones) 

Children work in groups of 4 -8 in a circle with a balloon between them. Must keep the 
balloon in the air and in the circle while holding hands and travelling around a pole and back 
to starting line. 

Quick Change Relay  

Children line up without shoes and socks which are placed a certain distance away. On the 
whistle, the children race to put on their socks and shoes and race back to the start. Can 
also be done as a relay race. 

Rubbish Check: (Piece of large cloth, various rubbish items to be chucked per team) 

Teams of 5; one team member stands behind designated line, other members are holding 
cloth behind their designated line 

On signal one team member is the rubbish chucker – they chuck a piece of rubbish and the 
rest of the team tries to collect it in their cloth. If it is caught the team keeps it collected and 
a new rubbish chucker is put into place, if it is not caught still swap out rubbish chucker, but 
the new chucker picks up the rubbish and takes it back to the line with them. As more 
rubbish is collected do not let the other rubbish fall out of the collection bag / sheet. Team 
with the most rubbish at the end of the time are the king and queens of rubbish. 

 

Keep an eye on www.irishprimarype.com and http://www.essd.eu/ for more details! 
 
 
 



 

 

FUN FITBREAKS/MOVEMENT BREAKS FOR SEN AND ALL! 

 

Presenter’s name: Caitríona Cosgrave 
 
School or Organisation: Scoil Mhuire N.S, Howth and co-secretary IPPEA 
 

*Important to choose activities suited to child/group and whether they need energizing or calming/regulation or if 
co-ordination skills are central. May change depending on the day. Class teacher and SNA to liaise with this. 

Depending on the child/group/context, the movements should broadly come under the following headings; 

ENERGISERS CALMERS/REGULATORS CO-ORDINATORS 

 
1. Resources from Irish Heart Foundation (focuses on raising heart rate/expending energy) 

-Bizzy breaks: classroom poster, booklet and CD with tracks. This is a 10 min physical activity break which 
could also be broken into sections (sample attached here).  
-Rainy Day activities: booklet containing a range of ideas for various class levels within confined space and 
also. Some sample activities: 
Chair aerobics: children seated with room to stretch legs out: mimic activities such as hiking; swimming; 
cycling; paddling canoe; rainbow etc. to music 
Hand jive: Standing at desks with partners. Teacher calls out one task at a time and partners complete that 
task. 

              Tasks should be called out in the order provided. 
§ High five right 
§ High five left 
§ Low five right 
§ Low five left 
§ High ten 
§ Low ten 
§ Backwards ten high 
§ Backwards ten low 
§ Tunnel ten (feet apart, back to back, reach between legs and hit low ten) 
§ Sole of shoes right 
§ Sole of shoes left 
§ Elbow right 
§ Elbow left 
§ Both elbows 

Partners repeat the tasks beginning with the first task each time. Have students repeat sequence as fast as 
they can with accuracy. 

 
Opposites: Children stand up behind their chair and teachers give a series of easy movements that the 
children have to do the opposite of.  
1. Squat down (stand up tall)  



 

 

2. Run quickly on the spot (run slowly)  
3. Right hand in the air (left hand in air)  
4. Raise left leg (raise right leg)  
5. Crouch down low (jump up high)  
6. Step to the right (step to the left)  
7. Bend down (stretch up tall)  
8. Hands in front (hands behind back)  
 

 
- Heart Smart Standing at desks. Teacher calls out a habit that strengthens or weakens the heart. If the habit 

strengthens the heart, students will respond by jumping up high and clapping hands. If the habit weakens 
the heart, students will respond by squatting down. Examples: 

Riding a bike – jump 
Eating 4 pepperoni pizzas – squat 
Walking your dog – jump 
Smoking cigarettes – squat 
Never going outside to play and watching TV all the time – squat 
Dancing with your friends – jump 
Skating – jump 
Never eating fruits/vegetables – squat 
Riding a scooter – jump 

 
2. Activities using small equipment  

BALLOONS/SOFT BALLS 
-Balloon volleyball: one balloon per group or pair, or a few balloons per group. Keep balloon(s) in the air as a 
group 
-Topic toss: Pass balloon or ball around using hands in clockwise/anti-clockwise direction whilst calling out 
topics (fruit/veg/countries/rivers etc) 
-Co-operative pass: pass balloon around using elbows/knees only around the group 
- Over-under: pass over and under legs and heads whilst stationary or whilst walking 
-Keepy uppys: keeping balloon up using different body parts. Adult can call out body parts or children can 
work in pairs and give instructions 
-Wish upon a star: In pairs children have a pillowcase or their jumper with soft ball on top. Work together to 
toss up in the air and catch again. Have a race against another pair or toss over and back with another pair 
 
DECK OF CARDS 
-Card Suits Invite pupils to stand in a space and start walking on the spot. Using an oversized deck of cards, 
assign an action to each suit in the deck, e.g.  
• Diamonds: Lunges • Hearts: Jump as high as possible • Clubs: Star Jumps • Spades: Squats  
The adult begins by turning over the cards one by one. The suit on the card indicates the action the pupils 
must perform, while the number indicates the repetitions, e.g. 10 of diamonds means 10 lunges. Jack, Queen 
and King can be omitted from the pack or can signify 10. Joker cards signify a jog around the playing area for 
a designated time. Alternatively, arrange the pupils into groups and divide the pack of cards among the 
groups.   
  
-Suit Shuffle Arrange the pupils in four groups and assign a suit of cards to each group. Each group lines up in 
one corner of the playing area, behind a cone. In the centre of the playing area, all of the playing cards are 
spread around on the ground, face down. On a signal, the first pupil from each group runs into the centre of 
the space and turns over one card. If the card matches the suit of their group they bring it back to their cone. 



 

 

If not, they turn the card back over so that it faces down again. Each pupil may only turn over one card per 
run. The aim of the activity is for each group to retrieve all thirteen cards of their suit, and lay them out face 
up in numerical order at their cone. Pupils are encouraged to communicate with each other to help turn 
over the correct cards.   
Variations:  • To shorten the activity, only use half of the deck of cards, ace – seven.  • If pupils turn over a 
joker, their team have to perform five star jumps.  • Pupils from a group that have completed the activity 
may continue to take part in the activity by turning over a card and bringing them to the correct group.   
  
 From: Move Well Move Often – Developing the Physically Literate Pupil through the lens of Fundamental 
Movement Skills, PDST. Book 3, page 17. Available on www.scoilnet.ie/pdst/physlit  

 
                PENCILS 

-Sideways Pencil Jumps: Place pencil on floor vertically-jump on two feet side to side over pencil; hop on 
one foot over and back, then the other; bounce from one foot to the other (side to side) 
-Forwards and backwards: Place pencil on floor horizontally-jump two feet to two feet over and back; hop 
on one foot over and back, then the other; bounced from one foot to the other 
 
LOLLIPOP STICKS  
Have a paper cup with various lollipop sticks with activities written on them. Children can pick out stick 
randomly and perform activities on stick/lead a group. Activities can focus on energising activities or more 
calming/regulating ones: 
 

Energisers Calmers (may need mats for this) Co-ordinators 

-10 jumping jacks 

-High knees for 10 seconds 

-Heel flicks for 10 secs 

-Tuck jumps for 10 secs 

-Split jumps for 10 secs 

-mirror game (follow the leader in 
slow movements) 

-Yoga balance cards 

-Yoga/stability ball 

-Tuck and rock 

-All 4’s rocking 

-Opposite elbow to knee 

-Trunk twists 

-Standing balance with ball 

-Walk, bounce and catch 

-Reaction step ups 

-Wall ball bounce 

 
RESISTANCE BANDS: Useful for strengthening and proprioceptive movement 
-Hold bands apart with some tautness-slowly pull apart a few inches and release slowly (arms at shoulder 
height) 
-Hold at forehead level and repeat above 
-Hold above the head and repeat 
-Start in front of chest and rotate shoulders to bring slowly over head and behind back without flaring out 
chest and ribs and return 
- Get into seated cross legged position. Hold band in one hand in a ball and place this hand on the floor 
beside you. Use other hand and arm to stretch it out diagonally across the body. Release and repeat a few 
times and then with the other hand. 
-Lie on your tummy. Resistance band taut in front of you in 2 hands. Lift chest, keep neck long and hold and 
release. Try lifting your legs as well. 
 
 



 

 

 
 
 
 

3. Clapping games (see www.funclapping.com for video examples) 
A Sailor Went To Sea  
Pease Porridge hot  
Double double  
Lemonade, crunchy ice 
Down by the river  
Eenie Meanie Sassaleeny  
 

4. Move well, move often resource (focuses on 15 fundamental movement skills) 
-Using games/activities from book 1/2/3 (junior/middle senior classes) focused on a particular skill 
-15 Fundamental movement skills: 

LOCOMOTOR SKILLS STABILITY SKILLS MANIPULATIVE SKILLS 

-Walking -Balancing -Catching 

-Running -Landing -Throwing 

-Hopping  -Kicking 

-Skipping  -Striking with the hand 

-Jumping for height  -Striking with an implement 

-Jump for distance   

-Dodging   

-Side-stepping   

 
Sample activities-striking with an implement (hurley/unihoc stick with beanbag or ball) 
-Book 1: p. 199 Dribble dribble: Place cones in playing area. Teach children how to hold stick (one hand on 
top, other down low). Dribble beanbag around area and when you reach cone, change direction. Cones can 
also be used as mini goals to strike through 
-Book 2: p.201 Chair ball: chair in the middle of group/between two. Hurley or unihoc stick for all. Try and 
strike ball/puc under chair to other side (emphasise ‘stand sideways, eyes on ball, feet apart, step forward, 
strike) 
-Book 3: p.190 Wall ball: with bat/hurley strike ball against wall behind a line and partner keeps rally going. 
Or aim at a target. 
*A WIDE RANGE OF FUN GAMES UNDER EACH FMS IN BOOKLETS ALONG WITH CHECKLISTS FOR CUES 
 
 

5. Elastics: group of 3 needed or two plus leg of chair or table/bench. If a child successfully jumps the rhyme at 
ankle level, move onto shins, then finally knees. If you would like to show the children basic video see 
https://www.youtube.com/watch?v=Y9yX_MY4qAI&feature=youtu.be . 



 

 

'England, Ireland, Scotland, Wales  
Inside, outside, inside, on!' 
ENGLAND : jump up and land with left foot outside the 
elastic loop and your right foot inside 
IRELAND: jump up and land with right foot outside the 
elastic loop and your left foot inside 
SCOTLAND: jump up and land with left foot outside the 
elastic loop and your right foot inside 
WALES: jump up and land with right foot outside the elastic 
loop and your left foot inside 
INSIDE: jump and land on two feet inside elastics 
OUTSIDE: jump and land with two feet outside elastics 
INSIDE: jump and land on two feet inside elastics 
ON!: jump and land with two feet on the elastics 

Chocolate cake, when you bake 
How many minutes will you take? 
One, two, three, four.' 
On ONE: jump up and land with left foot outside 
the elastic loop and your right foot inside. 
On TWO: jump up and land with both feet together 
inside the elastic loop. 
On THREE: jump up and land with both feet outside 
the elastic loop. 
On Four: jump up and land sideways to the elastic, 
with your left foot on top of the back elastic and 
your right foot ahead (in front) of the front elastic. 
 

 
 

 

 
 

 
 

 
 



 

 

 
Learning from teachers about inclusion strategies  
Presenter’s: Claire Heffernan and Susan Marron 
 
School or Organisation:  
St. Michael’s School, Holy Angels, Glenmaroon, Chapelizod, Dublin 20, St. Vincent’s Special 
School, Navan Road, Dublin 7, and IPPEA Committee/School of Arts Education and 
Movement, DCU respectively 
 
Introduction Susan and Claire 

Welcome and open chat about what challenges we face with including children with SEN in 
our PE lessons. 

Part 1 Inclusive Strategies implement by Claire 

 
 
TYPES OF DISABILITIES 
Attention Deficit Hyperactivity Disorder (ADHD) 

“This is a highly genetic, brain-based syndrome that has to do with the regulation of 
particular set of brain functions and related behaviours” 

Attention Deficit Disorder Association 
 
Cerebral Palsy 
“Cerebral palsy is a group of disorders that affect movement and muscle tone or posture. It's 
caused by damage that occurs to the immature brain as it develops, most often before birth” 

www.mayoclinic.org 
Deaf or Hard of Hearing 

“Means that a person has a limited ability to hear sounds.  It is a communication difficulty 
rather than merely a loss of sound perception” 

Cara Centre 
Vision Impairment 

“A term used to describe any kind of vision loss, that impacts on a person’s ability to carry 
out activities of daily living” 

Cara Centre 
 
 



 

 

Autism 
“Autism, or autism spectrum disorder (ASD), refers to a broad range of conditions 

characterized by challenges with social skills, repetitive behaviours, speech and nonverbal 
communication. … Because autism is a spectrum disorder, each person with autism has a 

distinct set of strengths and challenges” 
www.autismspeaks.org 

Intellectual Disability 
“The significantly reduced ability to understand new or complex information and to learn 

and apply new skills (impaired intelligence. The results in a reduced ability to cope 
independently (impaired social functioning) and begins before adulthood with a lasting 

effect on development” 
Classification is based on an individual’s IQ 
85 – 100+  Normal 
70 – 84  Borderline 
50 – 69  General Intellectual Disability 
35 – 49  Moderate Intellectual Disability 
20 – 34  Severe Intellectual Disability 
Up to 19 Profound Intellectual Disability                       

World Health Organisation (WHO) 
Physical Disability 

“Physical Disability is a term that covers a wide range of disabilities that may affect the 
ability to use the muscles of the body e.g. head, limbs and mid body” 

www.arcspeech.ie 
Down Syndrome 
“Down syndrome is a common congenital chromosomal anomaly. It is found worldwide. 
Down syndrome occurs when there is one extra copy of chromosome 21 in the body” 

www.downsyndrome.ie 
TREE MODEL 

• Teaching / coaching style  
• Rules / regulations   
• Equipment  
• Environment  

 
NB *Always consider health and safety when doing any type of physical activities 

 

WARM Ups                                         
Tails 
Each student has a tail (bib) tucked into the top of the tracksuit bottoms or back of 
wheelchair.  On the whistle students must try and collect as many tails as possible without 
losing their own tail.  
TREE –  
For students with limited mobility they could use a foam noodle to tag another player 
instead of grabbing the bib. 



 

 

Cups and Saucers 
Divide the class into two groups.  Mark out a designated area and place an equal number of 
cones through the space.  Put half the cones facing up (cups) and the second half down 
(saucers).  Each team must turn the cones the correct way up or down in a certain time. 
TREE –  
Larger cones can be used.   
Unihoc sticks can be used for picking up the cones and turning them over.   
Divide the room in two and each team works on their side only.  First team to complete 
their side gets a point. 
Builders and Bulldozers 
Same concept as cups and saucers except use tall, light cones instead.  The teams are 
builders who must put the cones the right way up and the bulldozers who knock the cones 
over.   
TREE –  
Unihoc/foam toggles can be used for knocking cones over.   
Place a bean bag on top of the cones, as the roof, just knock the bags off.  Builders place the 
bean bags back on.   
A litter pick up stick could be used to pick up the bean bags. 
Fruit Basket 
Divide the class into teams and line up behind a hoop at one end of the hall.  At the other 
end of the hall, place a large range of equipment, balls, bibs, quoits, bean bags etc.  On the 
whistle the first team member must race to the end and select one piece of fruit 
(equipment) and bring it back to their team and place it in the hoop.  The teams with the 
most pieces of fruit in their baskets will be the winners.  To make it more competitive, 
different points can be earned for different pieces of equipment.   
TREE –  
Equipment may be placed on a chair/table to make it more accessible. 
 

OUTDOOR AND ADVENTURE        
Sensory pathways / walls.   
Can be used on the floor or wall.   
TREE –  
Use chalk to make activities accessible and suitable for different needs. 
Movement boards/ Cubes 
TREE –  
Select different activities for different levels. 
Use pictures instead or as well as words. 
Walkways  
TREE –  
Set up a walkway indoors.  Use visual displays. 
Orienteering 
TREE –  



 

 

Use pictures the students are familiar with or have an interest in. 
Sensory Treasure Hunt   
Can be made with a box and lid.  Cut hole in lid so the students can feel the different 
treasures.  This can be done as a relay.   
TREE -  
Anything can be used for this e.g. soft balls, toys, playdough, sponges, bricks * etc 
Treasure can be carried back balancing on a racket. 

*Be aware of any students that may have pica. 
“A disorder where a person may compulsively eat items that have no nutritional value” 

www.healthline.com › health › pica 
 

GYMNASTICS  
Neck Instability 

“Medical research indicates that up to 15% of individuals with Down syndrome have a 
malalignment of the cervical vertebrae C-1 and C-2 in the neck.  This condition exposes 

individuals with Down Syndrome to the possibility of injury if they participate in activities 
that hyper-extend or radically flex the neck or the upper spine” 

www.specialolympics.org 
Butterfly stroke and Diving starts in swimming Diving 
Pentathlon      High Jump 
Equestrian sports     Artistic Gymnastics 
Football (Soccer) Team play    Alpine Skiing 
 
TREE –  
Use different props such as ribbons, scarves, cones, hoops, balls.  Let students select their 
own probs. 
Link in with physios and OT.  Incorporate floor time and exercises when and where possible 
and appropriate in the gymnastics session. 
Give alternative to forward/backward rolls e.g. pencil rolls, teddy bear rolls.  
ATHLETICS 
Relays 
TREE –  
Divide teams into mixed abilities.  Use different equipment, distances, FMS. 
 
Athletic stations / circuits 
TREE- 
Different equipment at stations.  Extra assistance can then be given while students are still 
fully participating. 
Students can record scores, times etc for each other. 
 
 
 
 



 

 

GAMES                                      
Bocce 
Can be played as a team, doubles or individuals.  The aim is to get your ball as close to the 
jack as possible. 
TREE-  
Use ramp.  Different size, type of balls.   
Mark out clear boundaries.  
Basketball  
TREE–  
Use hoops around the basket to give students different options for shooting.  Use smaller 
basketballs, less air in balls, use foam balls.  Limit the number of steps a player can take.  
Players can only score once.  They can score again after everyone in the team has score. 
Football  
TREE–  
Use large football.  Football with bell for visual impairments.   Make more than one goal.  
Everyone on team must score a goal. 
Unihoc/floorball 
TREE –  
Use a rubber quoit instead of a ball  
Snatch the Bacon 
TREE –  
Use a large ball for wheelchairs 
Table Cricket 
TREE – 
Hand over hand assistance if required for bowling, batting and fielding. 
   
NOTES - When practicing ball skills, activities and games have a selection of different types 
and sizes of balls/equipment.  Get students to pick which ball/equipment they want to use 
themselves.  If students are reluctant to participate give them another role e.g. coach, 
referee (hand whistle, flags), score keeper, ball person, manager, teachers aid. 
Some students may be sensitive to the feel of bibs. They may tuck it in to tracksuit.  

DANCE                                        
Musical Games 
Musical statues, musical numbers, musical shapes, musical animals, hoops.  Students move 
when the music is on.  When music stops students must freeze, make a shape etc 
TREE –  
Instead of using hoops, use rubber floor spots for wheelchairs. 
Use a wide range of props, ribbons, cones, beanbags, hats, tissues, ribbons etc for creative 
dance. 
Use a mirror for students to watch themselves move so they are more aware of their 
posture. 



 

 

Be conscious that some students make not like loud music. Get students to help with the 
music. 
Use tape to mark out lines and pathways etc on the floor for dance. 
You Tube 
Just dance for kids 
Video students dancing so they can watch themselves back.  (can be used to assess) 
 
AQUATICS 
Aquatics is important not only from a water safety aspect and swimming but also for SPHE. 
TREE –  
Use props for nervous swimmers eg buckets, balls, watering cans, sponges etc  
Link in with pool staff and teachers, Physios and OT for additional advice. 
 

ACTIVE SCHOOL FLAG                            
Adapt some of the initiatives to meet the needs of your school and your students. 
TREE -  
Running initiative – movement initiative.   
Set up schools’ walkway indoors. 
Link in with local clubs, schools, colleges, parents, sports partnerships, sports inclusion    
 

SPECIAL OYLMPICS                      
https://www.specialolympics.org/our-work/sports/motor-activity-training-program 
TREE – E = Equipment E = Environment 
Use simple, clear language, visual aids 
Alternative communication systems – Lámh, Picture Exchange Communication System PECS, 
First and then board 
Cue cards / aids 
Give clear demonstrations 
Transitioning from classroom to hall /outdoors 
Alternative equipment / activities / role to take part in e.g score keeper, manager, referee 
(hand whistle) 
Be aware of student’s sensitive to noise – use of whistles, echoes 
Allow for time out / movement break / personal space 
Staff – other teachers, SNAs 
Reinforcers 
Sensory / relax bottles 
Large football, beach balls, sensory balls etc 
Balloons (check for allergies / beware of Pica – use covers for balloons) 
Movement boards / movement dice 



 

 

Sensory paths / walls/ equipment 
Colouring mat 
Cones – different sizes, shapes, colours 
Unihoc sticks 
Pipes – bocce, group activities 
Music – check how it may affect students – sensitive hearing, behaviours, reinforcer 
Wellness Way 
Behaviours of concern  
COOL DOWNS 
Paper, scissors, rock (can also be used as a warm up using the different Fundamental 
Movement Skills).  Students move around the hall in different ways, moving slower on each 
round.  On the signal, they meet the person nearest to them, count 1,2,3 and display either 
paper, scissors or rock.  The winner stays in.  Students can be given a number of lives to stay 
involved longer. 
TREE- 
Picture cards can be used 
 
Tai Chi 
https://www.taichiyourway.com/train-the-trainer 
 

“If you’ve met one person with autism, you’ve met one person with autism ” 
Dr. Stephen Shore 

 
Part A RESOURCES 
 
Special Olympics Ireland and Special Olympics Motor Activities Training Program 
https://www.specialolympics.org/our-work/sports/motor-activity-training-program 
https://www.specialolympics.ie 
 
National Association for People with an Intellectual Disability www.inclusionireland.ie 
 
Down Syndrome Ireland www.downsyndrome.ie 
 
Ireland’s National Autism Charity and Advocacy Organisation www.asiam.ie 
www.autismspeaks.org 
 
Deaf Sport Ireland www.deafspportsireland.ie 
www.deafhear.ie 
 
Enable Ireland, Taking Action on Disability 
www.enableireland.ie 
 
Cara Sport. Inclusion. Ireland 
www.caracentre.ie 
 
Vision Sport Ireland. Sport for vision impaired people www.visionsports.ie 
 



 

 

Irish Special Schools Sports Council www.isssc.ie 
 
National Council for Special Education www.sess.ie 
 
World Health Organisation www.who.int 
 
Physical Education Guideline for teacher of students with Mild/Moderate/Severe and 
Profound Primary and Post Primary – click on resources only tap. 
https://www.ncca.ie/en/search-ncca?q=general+learning+disabilities+and+pe 
 
Tai Chi Your Way https://www.taichiyourway.com/train-the-trainer 
 
Sensory Paths 
https://occupationaltherapyabc.com/collections/sensory-living-path-
shop/products/sensory-living-floor-stickers-5 
 
Sports Inclusion Disability Officers (SIDO) & Local Sports Partnerships (LSP) 
www.sportireland.ie 
 
Table cricket www.cricketireland.ie  
 
BOOKS 

Sullivan & Slagle (2012). Build it so they can Play it.  Affordable Equipment for Adapted 
Physical Education.  

Delany (2010). 101 Games and Activities for Children with Autism, Aspergers and Sensory 
and Processing Disorders.  

 

Part 2 Reflecting on Inclusion by Susan 

How Inclusive are your Physical Education lessons? Lieberman-Brian Inclusion Rating Scale 
(LIRSPE) is a tool that can be used to support educators when planning, instructing and 
assessing children, so that all children, including those with disabilities are included in PE 
lessons. The tool addresses multiple components of the classroom environment such as 
support, equipment options, and classroom management protocols that will ensure 
students are accessing the curriculum and learning the content. It can help to strengthen 
programmes by identifying areas in need of improvement. Watch this 8-minute video 
Universal Design for Learning in Physical Education. The video, features strategies based on 
the UDL framework and specific to physical education. The strategies shown in the video 
were obtained from the Lieberman-Brian Inclusion Rating Scale (LIRSPE) 
https://www.nchpad.org/1702/6814/Universal~Design~for~Learning~in~Physical~Educatio
n 



 

 

The Lieberman-Brian Inclusion Rating Scale for Physical Education (LIRSPE) (How do you rate 
your PE lessons on inclusion) https://www.nchpad.org/fppics/LIRSPE%20tool.pdf 

Resources and Organisations to Support Including Children with Additional Needs in PE 

Australian Sports Commission (2010). Athletics Play Manual. Retrieved 10 January 2020 
from https://www.peai.org/wp-content/uploads/2014/04/Athletics-Play-Manual.pdf (A 
manual with guidance and activities on how to include children with physical disabilities in 
PE) 

Irish Wheelchair Association. (2012). Best start: Inclusive schools project Retrieved January 
10, 2020 from 

https://activeschoolflag.ie/wp-content/uploads/2015/08/Irish-Wheelchair-Association-Best-
Start-Schools-Inclusion-Project.pdf (A manual with guidance and activities on how to include 
children with physical disabilities in PE). 

Lieberman, L., Brian, A., and Grenier, M (2017). The Lieberman–Brian Inclusion Rating Scale 
for Physical Education European Physical Education Review, 1–14 
https://www.nchpad.org/fppics/Published%20-%20LIRSPE.EPER.2017.pdf 

LIRSPE Rubrics for Each Item https://www.nchpad.org/fppics/LIRSPE%20Rubrics.6.18.pdf 

Kelly, R. Episode 75, Inclusion in Physical Education: dancing with your eyes. Retrieved from 

http://theinclusionclub.com/inclusion-in-physical-education-dancing-with-your-eyes/ (Video 
based on how to include children with autism in PE). 

McBride, C. (In Press). Inclusion in Physical Education: a primary teacher’s actions. The 
Inclusion Club website (Video based on how to include a child in a wheelchair in an athletics 
programme. There are 8 lesson plans accompany this resource). 

Perkins School for the Blind (2013, November 20). Staff Training for Physical Education for 
Children with Visual Impairments [Video File]. Retrieved from 

https://www.youtube.com/watch?v=77fyMsRWrYs (A video to assist for teachers and 
assistant to teach PE to with children with hearing and visual impairments). 

Reznik (2015). Yoga for wheelchair users: 8 poses [Online image]. Retrieved January 10, 
2020 from https://kdsmartchair.com/blogs/news/58783043-yoga-for-wheelchair-users-8-
poses?pp= 

Singapore Disability Sports Council (2015). Let’s Play Together. Retrieved 10 January 2020 
from https://sdsc.org.sg/downloads/lets-play-together.pdf (A manual with guidance and 
activities on how to include children with physical disabilities in PE) 

The Inclusion Club http://theinclusionclub.com/ 



 

 

INTOUCH Series of Articles in progress September 2019- May 2020 

The published articles are 

(a) Article 1 Including all pupils in physical education INTOUCH September 2019 p.43 

https://www.into.ie/app/uploads/2019/07/InTouch_Sept2019_archive.pdf 

(b) Article 2 Planning for inclusive PE INTOUCH October 2019 p.53 

https://www.into.ie/media-centre/publications/intouch/  

(3) Article 3 Including a child with autism in PE Lessons INTOUCH November/ December 
2019 p.51 https://www.into.ie/media-centre/publications/intouch/  

(4) The fourth publication is in January 2020 with a focus on ‘The Inclusion of Children with 
Visual Impairments in PE Lessons’ (Sean Gallagher & Susan Marron) 

Disentangling Inclusion in Primary PE (DIPPE) Erasmus + project January 2019-May 2021 

 

Erasmus + Partners 

1. University of Luxembourg Luxembourg (Principal Investigator) 

2. Dublin City University Ireland 

3. European Physical Education Association (EUPEA) Switzerland  

4. The Hague University of Applied Sciences The Hague, The Netherlands  

5. University of Trnava Slovakia  

6. University of Edinburgh UK  

7. University of Valladolid Spain  

8. Institute of Technology Tralee Ireland (the first third level institution in the world to 
receive a UNESCO Chair in Inclusive Physical Education, Sport, Fitness and 
Recreation) 

9. Associate Partner 1: European Primary Physical Education Network (EPPEN) 
(European initial teacher educators network)  

10. Associate Partner 2: Irish Primary Physical Education Association Ireland (IPPEA) 
(primary generalist teachers’ association) 



 

 

11. Associate Partner 3: Scottish Association of Teachers of Physical Education (SATPE) 
Scotland 

Output #1 Recommendation document on Disentangling inclusion in primary PE  

The current situation with regard to accessing information and resources on inclusion in 
primary PE by teachers was mapped and a document presenting the actual situation in 
primary PE with regard to accessing information and resources on inclusion was compiled 
based on a literature review and an online teacher questionnaire. The recommendations 
derived from the analysis of literature and the teacher questionnaire helped to develop the 
thematic modules in IO2. Status: Completed 

• Online questionnaire circulated in Europe (N= 1206 respondents) 2nd-30th April 
2019  

• Infographic and Report produced 
• Ireland Response rate = N=137 respondents  

 
Output # 2 Thematic modules on inclusion challenges in primary PE  

Thematic modules on inclusion challenges in primary PE, which will enable primary teachers 
to assist their teaching of PE to include all children in PE lessons, have been developed. The 
modules are: attention and concentration, physical capabilities, motor challenges, social and 
emotional challenges, chronical conditions (diabetes, asthma, …), verbal and nonverbal 
communication, sensory challenges. So far, respective thematic and specific modules 
related to physical education teaching do not exist. 

Status: Completed January 2020. 

Output # 3 Free open educational resource (web application)  

A free open educational resource (web application and APP) for teachers to access 
information, pedagogical tools and resources to include all children in Primary Physical 
Education lessons to allow quality learning to support children’s well-being, physical literacy 
and lifelong physical activity will be developed based on the thematic modules developed in 
O2. At the moment, such a central access point for teachers, student teachers or teacher 
educators to access information, teaching strategies and resources to support including all 
children in PE lessons in mainstream primary schools does not exist. It is expected that these 
target group will use the free open educational resource to develop pedagogical strategies 
to address issues related to inclusion in primary PE. 

Status: To be available from September 2020 with restricted access initially 

Output #4 Teacher training resource/toolkit  

In order to allow the implementation of the free open educational resource (web 
application), a teacher training resource/toolkit will be developed. This resource/toolkit will 
help the teacher educators from the participating organisations to prepare and implement 



 

 

the teacher seminars to share the resource in the participating countries (multiplier events). 
This will take place in autumn 2020.  

Status: Erasmus + partner training event at the University of Applied Sciences The Hague 31 
August – 4th September 2020 and Country partners workshops autumn 2020 to January 
2021.  

Output #5 Guidelines and recommendations for implementation  

The free open educational resource (web application) will be evaluated by teachers and 
teacher educators, helping thus to improve the resource. The derived outcome, together 
with IO1 and IO4, will consist in general guidelines and recommendation for implementation 
of the developed resources and inclusive primary PE in general.  

Status: Final project meeting will take place in DCU in May 2021. 

 

Organisations 

Inclusive Physical Activity https://activeschoolflag.ie/index.php/resources/#toggle-id-2 

(Irish organisations that can assist the class teacher and the child) 

Part 3 IPPEA Learning Community on Inclusion by Susan and Claire 

The Irish Primary Physical Education Association are launching the IPPEA Learning 
Community on Inclusion at the IPPEA conference Saturday 29th February 2020 Mary 
Immaculate College. https://www.irishprimarype.com/conference-2020/ 

The launch will take place at the workshop entitled: ‘Learning from teachers about inclusion 
strategies’ 

The IPPEA learning community on inclusion welcomes any interested IPPEA member 
teachers in both mainstream and special schools to take part.  

The aims of the group are to: 

1. develop a community of teachers with a shared interest in inclusion in physical 
education 

2. share experiences on inclusion in physical education teaching  
3. help other teachers who require assistance in inclusion in physical education lessons 
4. share resources 
5. build on inclusive strategies in physical education  

 
Sharing platforms will include: 

• One to one email exchanges 
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• Online platform meetings, e.g. Skype 
• Face to face workshops 
• IPPEA social media and newsletter postings to share practices 
• Information on the IPPEA website sub tab 

Susan Marron, IPPEA committee member/DCU, will lead the learning community 
organisation along with Claire Heffernan.  

What is planned for the Learning Community on Inclusion going forward from the launch:  

• Sub Tab on the IPPEA website 

• Shared email address and short biography related to work in PE and SEN (with a 
picture of yourself if you wish) 

• Virtual online meeting platform to be set up 

• Inaugural online meeting/chat 

• Erasmus + Disentangling Inclusion in Primary PE seminar autumn 2020 DCU 

If you would like to be part of the community here is what we will require by emailing 
susan.marron@dcu.ie 

• Name 

• Photograph (if you wish of yourself)  

• Email address 

• 2/3 lines description of your area of interest, experience and/ or challenge related to 
SEN and PE 

• Confirm current membership of IPPEA 

 

Thank you 

 



 

 

 
Integrating PE, Science & Maths: A Thematic 
Approach 
 
Presenters’ name(s): Richard Bowles; Anne O’Dwyer, Claire Carroll, Mairead Hourigan 
 
School or Organisation: Mary Immaculate College 
 
Detailed notes for workshop delegates and proceedings:  
 

INTRODUCTION 
The primary PE Teacher Guidelines document states: “It is important…for schools to 
consider the links that exist between physical education and other subjects at each class 
level” (1999, p.18.). Our workshop explores how PE links with Science and Maths, with a 
particular focus on Running. 

SCIENCE 
The science element of a thematic approach uses a 5-stage lesson structure providing 
opportunities for children to: 

• be engaged in the topic of forces,  

• explore friction, 

• plan and investigate how multiple forces affect how a person runs, and  

• discuss how understanding how forces work can help with the development of an 
effective running style. 

Engage: Introduce the story of Eliud Kipchoge’s world record success. Open a discussion 
about how the specific design of the shoe positively influence the forces used to help with 
running efficiency and style.  

Explore: Brainstorm with the children how different types of footwear (e.g. runners, boots, 
spikes or socks, bare feet) effect friction and pace when running on different types of 
surfaces. Using the skills of prediction, observation and explanation, explore friction by 
building ‘hovercrafts’ using a CD, bottle cap and balloon. Pupils begin to recognise the 
connection between the concepts of friction and force.  

Plan & Investigate- This hands-on investigation (Balloon racing) illustrates air as a force, and 
how forces act in opposite directions. As your foot pushes against the ground when you run, 
the ground pushes your foot forward - we can explore how the ‘angle’ of this pushing force 
impacts on running efficiency. This relates to a sprinter’s body position at the beginning of 



 

 

the race. In a low body position, much of the force is exerted backwards (at an angle), thus 
helping the sprinter to move forwards.  

Discuss- Conclude the lesson by discussing the connection between different types of 
running shoes (which effect friction) and different running positions (which effect force).  
Ensure the pupils appreciate that multiple forces are at play when we run and that 
understanding force can help us run better and faster (thereby making explicit the 
connections with running within the athletics strand of PE)  

PE 

Resources: 

• iPads with Dartfish Express and/or Hudl Technique 
• Stopwatches 
• Peer-assessment Rubric 
• Move Well Move Often Posters 
• PE Curriculum Glance cards (Athletics: Running) 

Objectives: 

• Deepen our understanding of the technical components of Sprinting 
• Explore a range of peer and self-assessment strategies 
• Design an activity that develops Speed, using Cooperative Learning strategies 

Engage: What do we need to do in order to run fast? 

 Discuss…Elicit key teaching points…Practice Using External Cues 

1. L-shaped arms, crest out, head up (cup of water on your head), thumbs going from 
hip to lip 

• Try seated 
• Try on knees 

2. High knees – opposite arm/opposite leg 
• Lots of steps 
• Bigger strides 

3. Full running 
• Run through 2 feet of water 
• Paint on your heels 
• Take off like an aeroplane 

4. Partner chase: Mirror Game 
 

Explore: Working in pairs and small groups… 

 Observe and give feedback… 

  Use iPads to capture samples 

  Use Assessment rubrics 



 

 

  Try using External Cues 

Measure…Work on a cooperative group time…Aim to improve the group time…Use 
this approach to support Inclusion 

Discuss & Review: Link to Maths and Science (identify common language) 

MATHS 
“Mathematics education provides the child with a wide range of knowledge, skills and related 
activities that help him/her to develop an understanding of the physical world and social 
interactions. It gives the child a language and a system through which he/she may analyse, describe 
and explain a wide range of experiences, make predictions, and solve problems” (Primary School 
Curriculum, 1999). 

Objectives: 

• To engage in all stages of the PPDAC cycle i.e. respond to a problem, plan and collect 
numerical data, analyse (create a graph, notice, respond to questions, calculate 
averages) and use the analysis phase to justify conclusions 

• To use measurement skills to estimate, measure and calculate time and distance 
using appropriate units of measurement, collecting the appropriate data 

Investigation 1 
Problem: Does wearing footwear affect our running time? 

• Plan: discuss how we can answer this question.  
• Data collection 1:  Time own runs (100m) in pairs or small groups with runners. 
• Analysis 1:  

o Represent the class data for ‘runner’ running times on a line plot (squared 
paper). 

o Ask students what do they notice? Ask a variety of questions to promote 
understanding (the quickest (minimum), slowest (maximum), cluster, 
outliers, gaps, range, average (mean/median/mode)). 

• Data collection 2: Time own runs (100m) in pairs or small groups barefoot. 
• Analysis 2: 

o Represent the class data for ‘barefoot’ running times on a line plot (squared 
paper) using the same scale. 

o Ask students what do they notice? Ask a variety of questions to promote 
understanding (the quickest (minimum), slowest (maximum), cluster, 
outliers, gaps, range, average (mean/median/mode)). 

• Analysis 3: Place the two line plots under each other. Again, ask students to share 
what they notice. Ask questions to support comparison. 

• Conclusion: Ask students to respond to the original problem ‘Does wearing footwear 
affect our running time?’, justifying their answer from the data. 

Investigation 2 
Does working on our running technique affect our running time?. 



 

 

• Plan: discuss how we can answer this question.  
• Data collection 1:  Time own runs (100m) in pairs or small groups at the start of the 

PE session. 
• Analysis 1:  

o Represent the class data on a line plot (squared paper). 
o Ask students what do they notice? Ask a variety of questions to promote 

understanding (the quickest (minimum), slowest (maximum), cluster, 
outliers, gaps, range, average (mean/median/mode)). 

Students complete the running technique drills and then collect and analyse this data: 
• Data collection 2: Time own runs (100m) in pairs or small groups after the PE 

technique session(s). 
• Analysis 2:  

o Represent the class data on a line plot (squared paper), using the same scale. 
o Ask students what do they notice? Ask a variety of questions to promote 

understanding (the quickest (minimum), slowest (maximum), cluster, 
outliers, gaps, range, average (mean/median/mode)). 

• Analysis 3: 
o Place the two line plots under each other. Again, ask students to share what 

they notice. Ask questions to support comparison. 
• Conclusion: Ask students to respond to the original problem ‘does working on 

running technique affect our running time?’ asking them to justifying their answer 
from the data. 

 

ADDITIONAL RESOURCES 
Cooperative Learning in PE (Vicky Goodyear VLOGS): 

https://peandsportvlog.wordpress.com/2015/04/16/vlog-7-more-than-the-distance-stad-in-
athletics/ 

https://peandsportvlog.wordpress.com/2015/02/19/vlog-4-cooperative-learning-in-pe/  

 

 
 

 



 
 

 

Just Right Challenge 
 
Presenter’s name(s): Missy Parker and Donncha Ó Corcoráin 
 
School or Organisation:   IPPEA, University of Limerick & Gaelscoil Ruairí, Maynooth  
 
Detailed notes for workshop delegates and proceedings:  
A colleague of ours, Patsy Daly at Mary Immaculate College, recently published a book, 
Small Changes Can Make Big Differences.  That could easily be the title of this workshop as 
we use a simple format to suggest changes to learning activities that will make big 
differences in meeting the needs of all learners.   
 
Use the suggestions in the tables as starting points to determine possible changes to an 
activity 
 
GAMES 

Aspect to 
change 

Possible Changes 

Players Reduce the 
number of 
players 

Increase the 
number of 
players 

Mix skill 
levels 

Combine  
like skill 
levels 

 

Purpose To practice 
the skill 

To practice 
combined 
skills 

To practice 
strategy 

To play 
games  

 

Participant 
Movement 

Restrict the 
movement 
of some 
participants 

Allow all 
participants 
to move 

   

Equipment Use smaller 
equipment 

Use larger 
equipment 

Use  lighter 
equipment 

Use heavier 
equipment 

Use more 
(or less) 
equipment 

Organisation Define the 
organisation 
– circle, etc. 

Let the 
organisation 
be random 

   

Space Increase the 
space 

Decrease the 
space 

Make the 
space long 
and narrow 

Make the 
space short 
and wide 

 

Rules Omit rules 
that restrict 
the flow 

Add rules to 
enhance 
opportunities 

   

Skills Reduce the 
number of 
skills 
involved 

Increase the 
number of 
skills 
involved 

   

 



 
 

 

DANCE AND GYMNASTICS 
Aspect to 

change 
Possible Changes 

Number in 
group 

Reduce the 
number in 
the group 

Increase the 
number in 
the group 

Mix skill 
levels 

Combine  
skill levels 

 

Purpose To practice 
the skill 

To practice 
combined 
skills 

To practice 
choreography 
or technique 

To perform 
a routine or 
dance  

 

Participant 
Movement 

Restrict the 
movement of 
some 
participants 

Allow all 
participants 
to move 

   

Equipment Use wider or 
lower 
equipment 

Use 
narrower or 
higher 
equipment 

Use more (or 
less) 
equipment 

  

Organisation Define the 
organisation 
– circle, etc. 

Let the 
organisation 
be random 

   

Space Increase the 
space 

Decrease the 
space 

   

Rules/ 
Requirements 

Omit 
requirements 
that restrict 
the 
performance 

Add 
requirements 
to enhance 
performance 

   

Skills Reduce the 
number of 
skills 
involved 

Increase the 
number of 
skills 
involved 

   

 
Example - Games 
Soccer – Traditional games would look something like large teams, playing on a pitch, no 
hands, offsides. 
 
Change 1: Reduce the number of players to 5v5.   
Change 2: Combine like skill levels 
Change 3: Reduce the space 
RESULT = Children feel safer; children have more opportunities to be involved at a level 
appropriate to their skill level 
Add Change 4: Let children in each group decide the purpose 
RESULT = Game is more meaningful to children 
 
Add Change 5: Eliminate offsides and inadvertent hand touches 



 
 

 

RESULT:  Flow of game is smoother 
 
Example - Gymnastics 
Headstand – Traditional headstand with head and two hands on floor and hips, legs, and 
feet aligned over head and hands. 
 
Change 1: Eliminate the requirement of the traditional end position to one that might allow 
a balance that involves any three body parts on the floor with the head lower than the 
knees.   
Change 2: Change purpose to practice technique, e.g., stillness and tension 
RESULT: Children can perform inverted balances with the same quality as expected in 
“traditional” balances.  They feel safer and the skill is adapted to their needs. 
 
SAFETY NOTE:  No child should ever be asked to attempt an inverted balance on the hands 
or hands and head until they can support their body weight safely.  Handstands and 
headstands should never be supported by another person or completed against a wall as it 
encourages attempting the skill before they are able to safely support their weight.  
 
Add Change 3: Add the skill of rolling out of the balance. 
RESULT: Children have combined two skills as well as learned a safety movement. 
 
FINAL THOUGHT – TEACHING BY INVITATION & INTRA-TASK VARIATION 
Teaching by invitation: This is a strategy to adjust for individual differences by inviting the 
children to decide some parameters of a given task. You make a statement to the entire 
class, and each child in the class then decides in which task he or she wants to participate. 
Teaching by invitation provides children with choice that also increases student 
responsibility and ownership. Examples of teaching by invitation are: 
 “You may want to continue dribbling in self-space, or you may want to begin dribbling and 
walking in general space.” 
“Working alone, or with a partner, design a sequence. . . .” 
“In groups of two or three, make up a game . . . .” 
Intratask variation: is a technique in which you decide to extend a task for individuals or 
small groups in the class.  This decision is based on specific knowledge of the children’s 
abilities and interests. Typically, intratask variation is a rather private interaction between 
one or more children and the teacher, who makes a task easier or harder to better match 
the children’s skill level. Examples of intratask variation: 
“Ciara, you may want to practice dribbling behind your back and between your legs.” (Other 
children are practicing dribbling and staying in self-space.) 
“Enda and Dean, why don’t you two make up a partner sequence that has rolling and 
transferring weight in it.” (Other children are practicing rolling in backward directions.) 
“I would like the four of you to move over to the space over there and make up a game that 
has kicking and dribbling with your feet in it.” (Other children are practicing dribbling with 
their feet; these four have been playing soccer for several years and are quite skilled. They 
move to the other field and quickly begin a two-against-two soccer game. 
 



 
 

 

These ideas were adapted from:  Graham, G., Holt/Hale, S., Parker, M. Hall, T. & Patton, K 
(2020). Children Moving. New York: McGraw-Hill. 
 
PDST, Move Well, Move O�en: Developing the physically literate child through 
the lens of fundamental movement skills. Teacher Guide, PE Curriculum, Dublin, 2017. 



 
Promoting Positive Social Interactions through the Outdoor and Adventure Strand 

Presenter’s name: Edel Murphy 
 
School or Organisation: St. Mary’s NS, Enniskeane, Co. Cork & IPPEA 

The strand units of the Outdoor and Adventure curriculum include: Walking, Orienteering, Outdoor 
Challenges, Water based activities (5th and 6th class only) and Understanding and appreciation of 
outdoor and adventure activities 

These activities help to develop appreciation and enjoyment of the great outdoors. They help children 
foster a healthy attitude to the environment around them. The activities are team-orientated and 
develop social skills.  Some involve map-reading and problem-solving, coming to group decisions, 
developing leadership qualities and taking calculated risks.  Many of the suggested activities appeal to 
the child who may not be highly motivated to participate in physical activity.  In summary, outdoor and 
adventure activities are mainly non-competitive and offer alternative ways to enjoy a healthy 
approach to recreation and outdoor activities.  

Warm Ups 
• Snake Slalom: Place 5 cones in a straight line leaving about 1m between each cone.  Players line up 

behind the first cone.  The first player weaves between all the cones and runs back to the rest of 
the team where they pick up the next person in the line and they hold hands.  They complete the 
course and then go back to pick up the third person etc 
 

• Crusts and Crumbs:  Divide the group in to two teams and organise them in two lines parallel with 
each other. Name 1 line ‘Crusts’ and the other ‘Crumbs’. If the coach calls out ‘Crusts’ then they 
must react quickly and run to the allocated line away from the Crumbs. The Crumbs are trying to 
catch the Crusts before they reach the line and so on.  * variation using rock/paper/scissors to 
decide the chaser  *CLIL– Bád / Farraige / Trá 
 

• Snatch the Bacon: Players form pairs with a beanbag on the ground between them.  Teacher calls 
body parts for them to touch.  When teacher calls bacon, they must try and grab the beanbag.  
 

• Encouragement Square: Set up cones in a square approximately 2m between each cone.  Set up in 
teams of 4.  Player 1 runs a lap of the square.  On their second lap of the square, player 2 runs with 
them shouting encouragement.  Player 2 continues for one lap on their own.  Then player 3 joins 
them giving encouragement.  An so the sequence continues  
 

• Rock, Paper, Scissors Train 
 

• Shipwreck: Hoops (islands) are placed around a play area (ocean).  The children (ships) sail around 
the ocean ( walk/hop/skip/jog/ high knees).  When the teacher calls ‘shipwreck’ children must find 
a hoop to stand in.  Repeat a number of times reducing the number of islands each time. Object is 
for the children to work out the best way to fit as many as possible into the hoop.*Variation: Only 1 
person allowed in a hoop. If you don’t have a hoop, you go to a ‘safe’ area to do movement on the 
spot *CLIL (Searc) -Ag siúl, rith, léim, scipeáil, glúine arda, am chun bugshodair, ag siúl siar 

 



 
Walking 

• Active Walkway Ideas  
 

• Obstacle Course – Animal Safari: Set out some obstacles in the hall / outside e.g. 
Skipping rope on the floor for a tightrope, Blanket over chair for a tunnel, polyspots for stepping stones 
over water full of crocodiles, Ladders as fallen branches, Cones as trees to dodge, Hoops as potholes / 
swamps to avoid, Bench as a bridge 
 
Teacher describes the Rescue Mission: The beanie babies are stuck in the dangerous jungle and we must 
save them.  We must go though the scary forest and dodge the trees, avoid the potholes, hop over the 
stepping stones, cross the bridge, go under the dark tunnel over the cliffs on the tightrope to retrieve the 
beanie babies.  The tough part is coming back to safety: While on the tightrope the beanbag is on the 
child’s head, On their back in the tunnel, Tossed from hand to hand on stepping stones. Place the beanie 
baby in the basket at the end of the mission 
 

• Topic Walks / Treasure hunts / scavenger hunts / hunt relay e.g maths trail 

• Matching:  
1. Children hide pairs of cards under cones randomly placed within a given space in the schoolyard. 

Each child finds one card and must find the child with the other half.  Examples; one child finds card 3+1.  
They then must find their partner who has card 4. Variations include matching pictures, matching capital 
cities and countries, countries and flags, synonyms, antonyms etc 

2. Pelmanism - Shape Match: Divide your class into 4 teams.  Each team is allocated a colour.  Each team has 
10 pairs of matching shapes.  They keep one shape at their base and the matching pair is place in a hoop 
(have 8 hoops scattered around the hall).  One player from each team goes at a time to find a matching 
pair.  The team is finished when they have all matching pairs at their base. 
 

Orienteering: 
• Funny Faces: British Tri Orienteering Pack  

 
• Picture (Photo-Star) Orienteering: Take eight photos of specific areas around your school and make four 

copies of each photo.  Place each set of photos in eight hula hoops at the base. Place one control card at 
each photographed location. Each team gets an answer sheet.  Demonstrate how to record the 
information from the control card in the correct answer box. Once one photo is completed, they must 
return to the hall, replace the photo and proceed to the next photo, returning every time to the hall. 

 
• Snake walk / Follow a route:  

 Lay out equipment in the hall as per unmarked plan (https://pssi.pdst.ie/pdf/out/out_b_3.pdf) 
Discuss the plan of equipment layout with the class.  Point to an item on the plan and ask a child to stand 
there. Give each pair a whiteboard marker, eraser and a laminated plan – (have xxx as a point of reference) 

1. Draw the path the teacher takes 
2. Draw the path your partner takes (They can start at different points) 
3. Follow the path your partner draws 
4. Make a trail for the children  to follow 



 
Outdoor Challenges: 

• Parachute : Waves on the sea, Merry go-round, Bouncing Ball,  Team Ball, Exchange task – 2players 
shake hands / high 5 in the middle before chute comes down, Colour Swap / Number swap, Igloo, 
Mushroom, Popcorn, Cat and Mouse, Sharks and Lifeguards 
 

• Fun co-operative challenges/ relays: Team shake or Hudl useful for making groups 

1. Roller Runs – Teams of 8.  Each child holds hands above head and grips onto the edge of the top of 
a roller run.  By threading the roller run forward through hands and the person at the back moving 
to the front, the team advances.  Variations – tunnel ball, over/under 

2. Quoit / Ring Pass – In groups of 4 or 5, the groups must pass a quoit by foot to a partner’s foot 
without it touching the ground.  Once passed, that player moves to the end of the line to receive it 
again in turn.  Once practised, you can have a race between the different groups.  The first group to 
get everyone passed then end line wins.  (Variations: Hula hoop / Balloon knee pass) 

3. Team Huddle – Each team of 5 children make a huddle linking arms or arms on shoulders to make a 
huddle.  Place a football in the middle of the circle.  The team must shuffle to the end of the yard, 
keeping the ball in the centre of the circle and keeping the huddle.  If they lose the ball, they must 
go back to the start. 

4. Together Relay – Divide the group into teams of 6-8.  Teams arrange themselves in pairs. The lead 
pair from each team holds a foam ball between their backs/shoulder.  They are not allowed to 
touch the ball with their hands.  The lead pair from each team moves quickly (with the ball) to the 
agreed turning point and return to pass the ball to the next pair.   

5. Walking Hoop – 2 hula hoops per team of 6.  The objective is to walk from one end of the hall to 
the other without letting the hoops fall to the floor.  The group must divide themselves into 3 pairs.  
The pair in the middle must place their left leg in one hoop and their right leg in the other hoop.  
The pairs at each side connect to the other side of the hoops, so they should have one leg in a hoop 
and one leg outside.  The children raises the hoop to knee height and the pupils must put 
appropriate tension on the hoops to keep them up and walk to the finish line.   

6. Flip Over – Divide the class into groups.  Give each group a mat to stand on.  They are not allowed 
to stand off the mat and they must attempt to flip over the mat they are standing on 

7. Train Race – Divide the class into 4 teams e.g. 5 on a team.  The players line up one behind the 
other with a balloon in between each player.  The teams try to walk to a designated finish line and 
keep the balloons in between each person. 

This Workshop is based on activities drawn and adapted from the following resources: 
https://www.pdst.ie/PSSI-Lessons 
https://pdst.ie/Outdoor-and-Adventure-activities 
www.britishorienteering.org.uk 
https://www.getirelandactive.ie/Professionals/Education-/Primary/Resources/HSE-GIA-Playground-
Games.pdf 



 
 

 
 

 
 



 

 

 
Self-Assessment in Physical Education 

 
Presenter’s name(s): Cameron Stewart 
 
School or Organisation: SATPE & Carolside Primary School 
 
Plicker codes have been around for a while now, mostly being used in classrooms for pop up 
quizzes, but it was only recently that Joey Feith had the great idea of creating a plicker “pog” 
that his pupils could use to track their learning.  
 
  
 
 
 
 
 
 
 
 
 
 
 
The pog is simply a wooden 2inch coin with a magnet glued onto the back of it. The plicker 
template is then cut out and glued onto the coin, finished with a coat of “modge podge” for 
protection. 
 
Joey has a blog where he guides you through the steps of how to create them. Check it out 
here https://thephysicaleducator.com/2017/05/03/plickers-assessment-magnets/ 
 
 
 
 
 
 
 
 
 
 



 

 

 
The plicker pogs are designed to work with a learning journey.  
 

 
 
 
 
 
 
 
 
 
 
 
 

 
The learning process is broken down into four stages, not yet, getting there, got it and wow. 
Pupils should move their pog to the stage they think they are in. This should be completed 
with regards to the lessons learning intentions or focus.  
 
As pupils move their pogs around they will need to be aware of success criteria and 
standards. This will then generate healthy discussion on setting targets and generating next 
steps.  
 
The pog must be placed so the correct side of the plicker code is facing up. For example, if 
the student thought they were in the “getting there” stage, their pog should be placed with 
the “getting there” side facing upwards.  
 
If this is done correctly you can then use the plicker application, on an ipad, to scan all your 
pupil’s pogs and gather their information in seconds. The application will tell you where 
each of your students are with regards to their learning.  
 
You do need to set up your class on the plicker website but this literally takes minutes. The 
website also stores all the information which is useful for report writing etc.  
 
Joey explains all of this on his website on the link above. You can also download the 
templates for free through the link too. 
 
During my workshop I will demonstrate how I use the plicker pogs in a lesson environment, 
and how they can be used to generate next step conversations. I have found them an 
amazing tool for creating more meaningful P.E environments. Hopefully you will too! 



 

 

The Magic of Teamshake – Differentiating & 
Streamlining groups based on assessment of 

performance 
 
 
Presenter’s name(s): Éanna Casey 
 
School or Organisation: Rehins National School, Ballina, Co. Mayo & PDST PE Associate 
 
Workshop Overview: This workshop will explore a Fundamental Movement skill from Move 
Well Move Often (the skill of Kicking). Incorporating the use of ICT & a peer observation 
checklist (assessment tool), The workshop will explore how to streamline groups to peers of 
similar abilities and level of need. All templates, games and resources are obtained from 
PDST publication Move Well Move Often. 

https://www.scoilnet.ie/pdst/physlit/assessment/ 

Peer Assessment:The participants will partake in a peer observation checklist in pairs 
incorporating the use of an ICT / recording device and the attached template 

 

 

The group will then analyse the data recorded on the peer observation checklists, input the 
participant names into Teamshake and formulate the groups from the analysed data 
(performance of the teaching points) from the Peer Observation Checklists. The STEP Model 
of amending the goals of a task will be highlighted with the group. 

 



 

 

Whole Part Whole: 

   

Using different games from Move Well Move Often, the group will be differentiated based 
on the analysis of need from the peer observation checklist. The participants will play the 
games. The activities will then be paused and attention will be brought to a particular 
teaching point and the participants will be given an oportunity to practice this teaching 
point using an External Cue. The differentiatdd groups will then return to their games with 
the renewed focus and feedback being dediacated to the focused teaching point. 

Self-Assessment Web: The group will perform the original assessment and be re-recorded in 
the process. They will self-assess using a Self-Assessment Web.  

 

Conclusion and Feedback: 

The group will be asked for their feedback and possible examples of the usability of the 
teaching model they just underwent. They group will be asked to explore the 
usability of the model and any other questions or queries they may have.  
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